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Listening is a complicated process which consists of extracting meaning from various
linguistic, cognitive, and meta-cognitive resources (Rost, 2002; Vandergrift, 2003; Vandergrift,
Goh, Mareschal, & Tafaghodtari, 2006). Listening comprehension is an essential stepping
stone for successful communication. However, prior studies regarding listening
comprehension of English-as-a-foreign-language (EFL) learners have often placed more
emphasis on vocabulary learning, listening strategies and listening difficulties, than on using
reciprocal teaching, forming collaborative dialogues, to facilitate listening comprehension,

especially for low-intermediate English language learners (Lin, 2019).

In reciprocal teaching (RT), students enhance their reading comprehension by engaging
in guided inquiry and collaborative dialogues such as predicting, clarifying, questioning, and
summarizing strategies (Palinscar & Brown, 1984). In the past two decades, most research
studies have supported the positive reading effects by integrating reciprocal teaching (RT) into
L1 and L2 English reading curriculum such as increased learner engagement, self-efficacy,
learning motivation, reading comprehension, and metacognitive development (Hsu & Peng,
2015; Okkinga, Steensel, Gelderen, & Sleegers, 2018; Palinscar & Brown, 1984). Although
fruitful positive outcomes have been observed in reciprocal teaching in reading instruction, the
learning outcomes and influences of reciprocal teaching in listening comprehension instruction
with EFL university students remain underexplored. To fulfill this research gap, the researcher
conducted an action research study of RT discussion groups with low-intermediate EFL

freshman students in Taiwan for one semester.
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Three features for this action research study are described as follows:

(2) creating collaborative dialogues first through teacher modeling, then among peer
discussion groups, utilizing predicting, questioning, clarifying, and summarizing
skills to enhance learner motivation and listening comprehension in English
listening process;

(2) fostering self-efficacy, self-confidence and peer rapport through RT Line
previewing groups to achieve realistic, achievable listening tasks outside of class;

(3) organizing group sharing time as well as self-reflection to encourage students to
examine personal English listening comprehension progress.

Figure 1. Research Procedure
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The following research questions guided the current project:

(2) Is there a significant difference in the students’ Intermediate General English Listening

Proficiency Test (GEPT) scores after reciprocal teaching experience?

(2) Is there a significant difference in the students’ intrinsic and extrinsic motivation after

reciprocal teaching experience?

(3) Is there a significant difference in the students’ self-efficacy after reciprocal teaching

experience?

(4) What are the students’ perceptions of reciprocal teaching experience?

Both qualitative and quantitative data will be collected such as pre-post GEPT Listening test;
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learning motivation questions (Duncan & McKeachie, 2005), self-efficacy questionnaire
(Pintrich, Smith, Garcia, & McKeachie, 1991), self-reflections, student interviews and class
observation records.
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Research Question #1

Based on the paired-t test, no significant difference was found in the pre- (M =55.23, SD
= 13.57) and post-GEPT (M =53.23, SD = 14.59) Listening Test, t (51) =-1.29, p = .20.
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Research Question #2

In spite of a slight increase in intrinsic motivation, there was no significant difference
between the pre- (M = 3.49, SD = .83) and post- (M = 5.78, SD = .82) intrinsic motivation
surveys, t (38) =.678, p = .50. A similar result was observed in the pre- (M = 3.53, SD = .73)
and post- (M = 3.65, SD = .56) extrinsic motivation surveys, t (38) = 1.16, p = .25.
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Research Question #3

In terms of self-efficacy, the pre- (M = 3.37, SD = .74) and post- (M = 3.51, SD = .77)
self-efficacy indicated that there was no significant difference after RT experience, t (38) =
1.04, p = .31
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Research Question #4

As shown in Figure 1 and Figure 2, the majority (87.1%, 93.6%) of students agreed that
RT helped their listening comprehension and using English for RT peer discussions.
Qualitative data in Figure 3 also revealed similar findings that the major benefits of RT lie in
listening, speaking skills, and peer interactions.

Figure 1

Students’ Perceptions of RT Experience in Relation to Listening Comprehension
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Figure 2

Students’ Perceptions of RT Experience in relation to English-mediated Peer Discussion
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The following challenges were mentioned by 3 students (3 out of 58 students, 5%) in the
qualitative data, including more in-class teacher modeling of RT, difficulties in generating
questions, and lack of online RT participation among group members. In addition, field
observation records revealed that some groups focused too much on the discussion roles (e.g.
questioner, predictors) and failed to form coherent, interactive RT discussion. A few students
revealed reservations regarding the usefulness in RT groups because of inactive group
members, English listening difficulties, and English speaking skills.

Figure 3.
Student Perceptions of the Benefits in their RT Experience.
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Although no significant differences were observed in terms of listening comprehension,
motivation, and self-efficacy, students reported positively in qualitative data regarding
listening, speaking skills, peer interaction, and development of positive learning attitudes in
reciprocal teaching experience. Nevertheless, for low-intermediate learners, teacher modeling
and modification of reciprocal teaching should be carefully designed. From the qualitative data,
some students reported the need for more instructional guidance, active peer participation, and
extended RT practices to foster listening and speaking skills for both in-class and out-of-class
learning contexts.
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Picture 1: A Screenshot of a Line Discussion Group

[Reciprocal Teaching: The Fab Four]
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Picture 2: Reciprocal Teaching Worksheet done by students
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Picture 3: Self-Reflection of RT Experience
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